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ABSTRACT

Career selection is one of the many important choices students make which have
lifelong effects. This is because choosing a career that matches one’s interests, skills
and values significantly increases their chances for social-economic success, personal
fulfillment and happiness. However, whether or not a student is equipped with
requisite career choice information to necessitate informed decisions is yet to be
established. Although review of literature shows that students have numerous
challenges when selecting careers, the factors that influence career choice among
secondary school students and the extent of their impacts were still not clearly
understood. This study sought to analyze factors influencing career choice in public
secondary schools in Meru County, with a view to determining individual and
combined influence of each factor on career choice. It was guided by four objectives;
namely; to examine the influence of career guidance services provided to students on
career choice, to assess the influence of parental aspirations on career choice, to
investigate influence of mass media on career choice and to evaluate the influence of
school policy on subject selection in career choice by secondary school students. The
study was informed and guided by the Social Learning Theory of Career Decision
Making by John Krumboltz and Contingency Theory of Management by Joan
Woodward. It adopted mixed methods approach and used descriptive survey and
correlational research designs in investigating the phenomena. The target population
comprised 19,862 Form Four students, 364 principals, 364 career guidance teachers
and 364 form four Parents Association representatives’ from all the 364 public
secondary schools in the Meru County. Through stratified, systematic and purposive
sampling respectively, 460 participants were selected from 364 schools. A
questionnaire and an interview schedule were used to collect data from target
population. A pre-test of the instruments was carried out to ensure reliability and
validity. Data analysis was done with the help of SPSS (Version 24) and Microsoft
excel. Overall response rate was 92.1%. Quantitative data was analyzed using
descriptive statistics (mean, standard deviation and percentages), and inferential
statistics (Chi-square test, ANOVA, correlation and regression analysis). The results
were presented in frequency distribution tables, charts and in other cases, logical
explanations and narratives were provided. Results show that career which students of
public secondary schools in Meru County choose are statistically and significantly
influenced by nature of career guidance services; parental aspirations, mass media,
and school policy on selection of subjects. The findings revealed that mass media and
parental aspirations as factors that exert greatest influence on career choices. The
findings of this study have implications on career guidance practices and policy in
secondary schools. The study recommends that principals, educationists, career
guidance teachers to organize for capacity building and awareness campaigns to
sensitize students, parents and the general public on the influence of the four factors
on career choice and to underscore the role that should be played by each of these
stakeholders.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

It is generally presumed that individuals will enter into careers that would bring them
lifelong satisfaction after a long period of schooling. However, extensive career
knowledge is a prerequisite to a successful rewarding occupation. Career choice is a
complex process that needs serious consideration by anyone wishing to live a fruitful and
satisfying life. Students in secondary schools are therefore expected to start career
planning early so that by the end of their schooling, they can make informed career
choices. This investigation was derived from the need to understand the constructs of

career choices among students in public secondary schools in Meru County.

Sullivan and Baruch (2009) define career as a combination of an individual’s work-
related as well as other relevant experiences, both inside and outside an organization,
which form an individual’s lifespan. According to Pam (2013), career choice is the act of
deciding what one wants to do in life which determines their success in the subsequent
stages of their lives. These choices are based on such factors as perception of ideal job,
mentorship opportunities and education opportunities that secondary school students are
exposed to (Mberia & Midigo, 2018). Career choice therefore, can be viewed as an
implementation of one’s vocational self-concept which is usually influenced by feedback
gained from individual experiences as well as feedback from others (Kimberly, Eleanor

& Sean, 2016). Career choice propels one to a given occupation; hence, its implications



are long-term in nature. Evidently, an individual with a focused and consistent career

choice is less likely to change jobs within short period of time (Mberia & Midigo, 2018).

Published studies, for example, Andrea, Julia, Nicole, Shashank and Thomas (2017);
Jackson and Wilton (2017), and Steve (2016), have shown that people choose careers that
would lead them to certain occupations. Other reasons for preferring certain careers
include: life satisfaction, uncertainty in the labour market, need to serve the society,
interesting occupation while others talk of satisfying economic gains (Weiss, 2012).
However, there are many life events that take place in people’s cultural settings that often
shape their values and expectations in relation to their jobs. This implies that every
person entering in a certain occupation, therefore, needs to create an occupational profile
for specific jobs and identify his or her unique abilities, talents and required skills (Kazi
& Akhlag, 2017). In regard to these arguments, two questions arise: how do public
secondary school students make career choice? Who influences their career paths?
Fundamentally, what secondary school students aspire to become basically revolves
around what they want to do with their life-long work (Mberia & Midigo, 2018).
However, studies indicate that secondary school students continue to face difficulties in
making career choices (Bullock-Yowell, McConnell & Schedin, 2014; Holmegaard,
Ulriksen & Madsen, 2014). Career preparation helps remove confusion, anxiety and
indecisiveness, and further brings life satisfaction that result in enjoyment of what one
does; a feeling that emanate from having a level of competency which results from

formal assessment (Nachmias & Walmsley, 2015).



Globally, the concept of career choice has been given eminent attention across many
developed and developing countries. In counties like USA, Australia and UK, students
are subjected to systems that empower and prepare them to undertake certain career
aspirations based on their talents, abilities, interests and values (Jackson & Wilton, 2017;
Harris, 2013; MoE [Singapore], 2012). In UK for example, Career and Enterprise
Company and National Careers Service have been established to help schools and
colleges develop closer links with local businesses, ensure employers play a leading role
in preparing young people for the world of work, and to support them by providing free,
up-to-date, impartial information and advice on careers, skills and the labour market

(House of commons, 2016).

Similarly, while in Singapore and Australia, career guidance is more advanced given that
it is based on suitable student events from primary to post-secondary school level, and
starts early in a child’s life, in Britain, career guidance is comprehensive and a
compulsory part of the education curriculum (MoE [Singapore], 2012; Mudulia, 2017).
Germany has established a centralized career office information center that is operated by
qualified career counselors who have undergone a three year course of study (Nong,
2016). These counselors make school visits, run class discussions and also hold small
group and personal counseling. On a regular basis, the classes also pay visits to those
centers. Ireland, on other hand, has embraced career counseling by ensuring that every
secondary school has a well-trained career counselor who must possess a post graduate

diploma in career guidance (Harris, 2013; Nong, 2016).



Career choice in African countries like Mozambique, Botswana, Zimbabwe and Uganda
has been given due consideration. For example, Botswana organizes for different
activities annually to empower secondary school students with career information that
enhance career exploration, planning and career choice among students (Nong, 2016). On
the other hand, the government of Uganda has created a career and vocational guidance
program that assists students make realistic educational and career choices (Okiror &

Otabong, 2015).

The foregoing discussion illustrates that career guidance is critical in career choice and
should therefore be more concerned with transition within education and employment
systems. As such, students should be prepared in advance for “a lifetime of careers” and

not “a career-for-life” (Stillwell & Sable 2013; Hooley & Rice, 2018).

Most countries in the world have sought through scholarly studies to find out the factors
that guide career choice among secondary school students. Some of the factors
highlighted include; family support, that is, family expectation and family financial
support; genetic factors, career advice by teachers and mentors, peers and friends and
school counselors (Njeru, 2016; Mundi, 2017; Hooley & rice, 2018; Amoah, Kwofie, &
Kwofie, 2015; Kim, Ahn & Fouad, 2016).Additionally, factors like financial outcomes,
future job opportunities, social and print media, industrial mentors, personal dynamics
and subject selection and grades that students achieve at form four level were also found
to guide career choice (Ahmed, Sharif & Ahmad, 2017; Lee, Myong, & Dopson, 2018;

Ilouga, Mouloungni & Sahut, 2014; Mudhovozi, 2010; Mtemeri, 2017; Kimathi, 2014).In



South Africa, for example, studies conducted revealed many complex variables such as
parental and familial influences, interpersonal relationships, teachers, friends and
acquaintances which impact on career choices (Bojuwoye & Mbanjwa, 2006; Naong &

Shumba, 2012).

Further, a study conducted in USA by Slovacek, Jacob and Flenoury (2015), revealed that
95% of high school students relied heavily on family for support, and that family
influence was most pronounced at early ages up through completion of high school as
students contemplated their careers and college choices. Jackson and Wilton (2017); and
Albdour and Altarawneh (2014) notes that employees who extensively made career
choices while in high school were experiencing more job satisfaction and high level of
job engagement that resulted into continued commitment in the organization. However,
unreliable labour market, inability to identify ones skills, talents and abilities, as well as,
poor adaptability can have a negative effect on the nature of career decision made, as
individuals feel less confident and more ambivalent (Nachmias & Walmsley, 2015;
Bonenberger, Aikins, Akweongo & Weiss, 2012;Allison, 2015; Steve, 2016). This
finding indicates that career guidance should make students aware that they will

experience life-long phases of additional update of skills and knowledge.

Ahmed, Sharif and Ahmad (2017) argue that career choice of students should not be
based on preconceived notions, imaginations or popular concepts but rather be anchored
on strong knowledge, complete information, and be appropriately guided; matching
individual personality type, intrinsic and extrinsic factors. According to Robertson
(2013), career guidance helps a person to be optimistic, set constructive external goals

and focus on future life planning rather than ruminate on past or present problems.

5



Despite the need for career guidance, Nachmias and Walmsley (2015) observed that
majority of students were sure of the career path they wanted to pursue yet, they lacked
the ability to make effective career decision. This indicates a gap between policy and

practical implementation of career guidance.

Increased competition in the job market has made pro-active career planning even more
critical for students since they must decide the type of profession they want to have in
life. Consequently, early career decision-making is critical if students are to succeed in
the highly competitive job markets (Jackson & Wilton, 2017). Other studies such as
Nachmias and Walmsley (2015), Harris (2013), Pitan and Atiku (2017) have noted that in
the recent past, career decision in the context of uncertain labour market, unemployment,
inability to identify ones skills, talents and abilities is challenging. Regardless of the
approaches used in different countries to prepare their citizens for future career paths,
research indicate that a career that matches one’s interest, skills and values is one of life's
most important decisions because it significantly increases one’s chances for socio-
economic success and personal fulfillment (Stillwell & Sable, 2013; Koech, Bitok, Ruto,

Koech, Okoth, Korir & Ngala, 2016; Mudulia, 2017).

In a bid to overcome challenges of career choice, some middle and low income countries
have developed policy goals for career guidance and orientation services that link high
school graduates to technical and vocational education, colleges and universities (Watts,
2013; Slovacek, Jacob & Flenoury, 2015; Egbo, 2017). In Nigeria, for example,
vocational guidance was incorporated in secondary school education to help students
make appropriate career choice Ego (2017), while Pakistan has emphasized the need to

base students career choice on strong knowledge, complete information and appropriate
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guidance that match individual personality type and other intrinsic and extrinsic factors

(Ahmed et al., 2017).

The capacity to achieve socioeconomic growth and political development envisioned in
Kenya vision 2030 blueprint hinges on the development of local workforce. The
government of Kenya recognizes that education, training, science and technology
fundamentally equips citizens with knowledge and skills that enable them to make
informed choices about their social and economic growth (MoEST, 2013). However, this
cannot be achieved in isolation without the intervening measure of career guidance
services. Formal school guidance and counseling was acknowledged in Kenya in the
1970s, and by 2005, the Vocational and Educational Guidance and Counseling
Department was created in the Ministry of Education (MoEST, 2005).Further, the
Ministry of Education policy documents in Kenya supports the career guidance in schools
by producing a career guidance handbook for pupils and students (MoE, 2009). Although
career guidance provisions are incorporated in guidance and counseling in secondary
schools. Wambu and Fisher (2015) contend that guidance and counseling is not a major

component of education curriculum in Kenyan schools.

Despite the underlying facts that education is at the core of economic growth of the
country, many of the youth in Kenya and indeed in many countries are not certain of
what career to pursue (Njeru, 2016). For example, a study conducted by Koech, et al.
(2016) reported that 77.9% of undergraduate students would opt to change the courses
they were pursuing if offered another chance, and only 22.1% of the students were

comfortable with the courses they were doing and would not change to any other course.



Ayiro (2016) also reported that an estimated 65% of students from 22 universities in East

Africa were not satisfied by the academic programs they were pursuing.

In Kenya, career choice is a critical but complicated task that involves a difficult process
of decision making that affects all students (Njeru, 2016; Kazi & Akhlag, 2017). As
students prepare for careers while in secondary schools, they face problems of relating
subject selection with future career choices based on their abilities, cluster subjects and
school performance (Njeru, 2016; Mudulia, 2017; Odour, 2019). As earlier observed, this
has resulted to students pursuing courses that are not in line with their career aspirations.
According to Odour (2019), this results to graduates being employed in areas that are
neither in line with their professional training, nor with their career interests. The effect
of such a scenario is job dissatisfaction, lack of motivation, poor job performance, and
negative attitude toward work, high absenteeism and high job turnover that can
negatively affect ones productivity in the organization, something that may elicit conflict

between an employee and the employer (Bonenberger et al., 2014).

The Meru County career education policies do not vary from the national education
policies since primary and secondary education are not a devolved function (Republic of
Kenya 2010). Studies conducted in the county on career choice revealed that choice of
subjects can influence student’s aspired careers in high school (Kimathi, 2014; Mutwiri,
2015) and that students were inadequately prepared for career choice. In addition,
Muyalo (2017) observed that parental guidance in education had a positive effect on
academic performance that ultimately affected career choice of public secondary school
students in Igembe North Sub-County, Meru County. Similar sentiments were echoed by

Mundi (2017), who found out that 56% of first year students at Consolata Nkubu School
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of Nursing were influenced into nursing by personal interaction with nurses, 23% by
parents and relatives, 17% by social media, and 7% by career guidance teachers. Other
local studies include Mudulia’s study (2017) that interrogated the forms of career
guidance services offered to secondary school students and their influence on career
choice. A study by Mundi (2017) indicated that among the many factors that students
pointed out to have had influence on their choice of nursing as a career, 82% indicated
that it was a career of choice, a reason that explained why majority had made more than

three attempts to apply for the course before the finally got the offer.

Four factors, namely, career guidance services, parental aspirations, mass media and
subject selection, are underlined in the aforementioned studies as most significant in
influencing career choice among secondary school students. However, not much can be
gathered from these works on the extent to which they, as well as the school policy on
subject selection influence career choice among secondary school students. It is this
knowledge gap that spurred the undertaking of this study in public secondary schools in

Meru County.

1.2 Statement of the Problem

There is a great correlation between the kind of career one chooses and the likelihood to
get a job. As such, career decision-making processes need to start early to enable young
people succeed in the highly competitive job markets. A well planned career path helps
remove confusion, anxiety and indecisiveness and brings life satisfaction in what one
does (Nachmias & Walmsley, 2015). In this regard, schools in Kenya are expected to put
up career guidance policies, structures and services that assist students to develop and

nurture career aspirations that can be pursued later in universities, vocational training
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institutions and other middle level colleges. Further, the government of Kenya through
the Ministry of Education has developed a secondary school career curriculum and has
provided guideline in its implementation. Besides publishing a career handbook for
secondary schools, the government has also supported career guidance services MoOEST
(2005) and provided policy framework on how secondary schools should go about
guiding learners on choosing subjects MoE (2009) which would ultimately lead to

preferred career choices.

The secondary school career curriculum also contains guidelines on how to involve
parents in the education matters of students. Similarly, the Kenya Universities and
Colleges Central Placement Service (KUCCPS) has provided a handbook “The Essential
Career Guide: Making an Informed Choice’” (KUCCPS, 2019) that aims at helping
students make informed career choices. Additionally, other career books such as
“Exploring Career options A-Z: An essential guide for students on career planning and
choice” Kinoti (2013) have also been approved by the Ministry of Education and are
stocked in school libraries. All these measures are geared towards providing career

direction to secondary school students in line with their lifelong occupations.

However, in spite of above measures, many public secondary school students complete
their studies without a clear understanding of the courses to enroll for upon joining
institutions of higher learning or middle level colleges (Koechet al., 2016; Njeru,
2016).Darya (as cited in Aineah, 2019) posits that “there is a huge gap between
completion of high school and joining of tertiary institutions” (p.5), while Kinoti, on the
same page, asserts that career awareness is not given considerable attention in Kenyan

schools.
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Mundi (2017), Hooley and Rice (2018); and Low (2015) highlights numerous
determinants for career choices. Generally, these career determinants are based on
gender, technology, academic discipline, culture, industry, economic and other emerging
issues in the society. The problems associated with career indecisiveness can be
attributed to various issues that include uncertainty in the labour market, inability to
identify one’s skills, talents and abilities; poor or inadequate guidance, as well as poor
adaptability, which Nachmias and Walmsley (2015) said have negatively impacted on the
career choices among many young people. The consequence of such disappointment in
career choice is frustrations and job dissatisfaction which negatively affect both the

employee and employer.

Notably, the extent of implementation of such policies in secondary schools cannot be
ascertained from the existing literature. While previous studies have focused on the
strategies that guide career choice among secondary school students, for example, Salami
and Salami (2013); Maingi (2007); Gichuki (2015), this study focused on the extent to
which factors like career guidance services, parental aspiration, mass media and school
policies on subject selection have independently and jointly influenced career choice in
public secondary schools in Meru County. It is on the basis of this research gap that this
study was conducted to analyze the effects of the aforementioned variables in influencing

career choices among public secondary school students in Meru County, Kenya.
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1.3 Purpose of the Study
The purpose of this study was to analyze factors influencing career choice among public
secondary school students in Meru County, with a view of determining individual and

combined influence of these factors on career choice.

1.4 Objectives of the Study

The study was guided by the following research objectives:

i. To examine the influence of career guidance services provided on career choice
among students in public secondary school in Meru County.

ii. To assess the influence of parental aspirations on career choice among students in
public secondary school in Meru County.

iii. To investigate the influence of mass media on the choice of careers among
students in public secondary school in Meru County.

iv. To evaluate the influence of school policy on subject selection on career choice

among students in public secondary school in Meru County.

1.5 Research Hypotheses

This study was guided by the following research hypotheses:

e Hpg;:: Nature of career guidance services provided does not significantly influence
choice of career among students in public secondary schools in Meru County.
e Hg: Parental aspirations do not significantly influence choice of career among

students in public secondary schools in Meru County.
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e Hgs: Mass media does not significantly influence choice of career among students
in public secondary schools in Meru County.
e Hos: School policy on subject selection does not significantly influence choice of

career among students in public secondary schools in Meru County.

1.6 Significance of the Study

This study expands the existing knowledge regarding factors that influence career choice
among secondary school students. Career choice is an important aspect in an individual’s
life as it dictates the kind of work one gets engaged in after a period of schooling. It is
therefore crucial that career planning starts early and continues systematically throughout
students’ life. Therefore, career choice was an important area for research, particularly an
inquiry into factors influencing career choices among public secondary school students in
Meru County. This was because many students in secondary school complete their
studies without a clear understanding of the courses to enroll for upon joining institutions
of higher learning or middle level colleges. Consequently, they enter into careers that are

not in line with their aspirations, interests, skills or values.

The findings of the study will help create awareness of the importance of career choice in
schools. The Ministry of Education may also use the findings of the study to align career
guidance policies so that provision of career services can be viewed as a coherent system
with multiple stakeholders. The government through the Ministry of Education will be
able to give priorities to career guidance services. This is because career guidance
services were statistically found to be significant in determining careers of secondary

school students. Some of the areas that can be prioritized are in-servicing career teachers,
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supervision on career curriculum implementation, availing adequate finances for resource
and infrastructural development and creation of more contact hours between career

guidance teachers and students.

In addition, the Kenya Institute of Curriculum Development (KICD) may also use the
findings of this study to review and improve the career guidance curriculum for
secondary schools. In particular, it may review the career information to include
information on courses, occupations, career paths, and labour market information. It can
also use the findings to outline the expected competence areas for career providers, such
as being knowledgeable about current information on educational, training and
employment trends in the labour market and social issues that may affect career choice of
secondary school students. Career education may also be part of the education curriculum
in which attention is paid to help individuals to develop the competencies for managing

their career development.

The career guidance teachers are the engines of change in career guidance departments in
secondary schools. Therefore, career guidance teachers may use the findings of this study
to broaden career guidance services to include career information, career counseling and
career education. The results gathered from this study will help them to integrate theory
and research into practice. It informs on new approaches and practices in guidance and
counseling of secondary school students. This would assist individuals of any age and
any point throughout their lives to make educational, training and occupational choices

and to manage their own careers from informed point of view.
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Equally, parents and other interested stakeholders will find the results of this study
useful. The results have demonstrated that students should be engaged in career planning
and learning throughout their lives. As such, they are able to respond flexibly to the
opportunities offered given the dynamic labour market. The findings will help parents to
understand the reasons behind their children’s choices of particular occupations and help

them to give moral and economic support to their children.

This study has made significant contributions to the existing knowledge in career choice
and added value to other related research area. For example, it has come out clearly that
when all the factors that guide career choice under this study are in action, it is the mass
media and the parental aspirations that largely shape and characterize the career that a
student chooses. Through this study, a new paradigm in career guidance designed to

support lifelong career development has emerged.

1.7 Limitations of the Study

The study focused on analyzing factors influencing career choice among public
secondary school students in Meru County, Kenya. However, there was inadequate
literature on career choice among secondary schools in Kenya and particularly in Meru
County. As such, to some extent, there was overreliance on foreign literature. There was
a challenge on accessing the parents and organizing interview venues. In some instances,
venues and time schedules would change. However, through mobile phone contacts
obtained from the school principals, the researcher managed to reschedule interviews at

the comfort and availability of the respondents.
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Since Meru County is quite expansive, there were some socio-economic and
environmental challenges occasioned by distance. The researcher engaged the services of
boda boda in areas where the terrains were rough. A number of principals were newly
posted in the schools as a result of delocalization directive from the Ministry of
Education. Therefore, the researcher was in most cases referred to the deputies who felt
that though there was need for the school to participate in the study some of the data
collected would taint the image of their schools. The researcher, however, assured them
of confidentiality and that the collected data would strictly be used for purposes of the

study at hand.

1.8 Scope of the Study

The study is confined to Meru County in eastern region of Kenya. All Public secondary
schools that are in Meru County were included in the study. The public secondary
schools in the county comprised both day and boarding secondary schools, which are
either mixed or single gender. Information was collected from 2018 Form Four students
who made up the KCSE candidate class at the time of the study. Students from other
classes were not included. Career choice for the form four students was the area of
concern since reviewed studies indicated a gap between completion of secondary
schooling and joining of institutions of higher learning. Therefore, the form four students
were expected to have done subjects selection while in the lower forms and were
preparing or had prepared for career choice as they progressed to post-secondary
education level. The findings of this study, therefore, could be generalized to students in
other classes since they were also expected to do the same as they progressively moved to

higher classes.

16



Principals, career guidance teachers and parents were involved in this study because they
are policy makers and implementers. All the participants in this study, though drawn
from Meru County, came from all different regions of this country, and as such the
results can accurately be generalized to other counties. The study confined itself to
selected factors that influence career choices among public secondary school students,
namely; career services, parental aspirations, mass media and school policy on subject
selection. However, it did not investigate deeply the tenets of Competence Based
Curriculum (CBC) towards future careers since the new curriculum was still in its initial

trial implementation stage.

1.9 Assumptions of the Study

The study is based on the following assumptions;

i. The sample size used would be representative of the target population.

ii. All participants in the study would co-operative and willingly provide reliable
responses.

iii. All selected schools were assumed to be following and using the prescribed career
curriculum as provided by the Kenya Institute of Curriculum Development
(KICD).

iv. The study assumed that the answers on careers which form four students would
want to pursue did not differ significantly across various public secondary schools
in Meru County. Secondary schools in Meru County were categorized in form of
girls boarding, boys boarding, mixed boarding and mixed day secondary schools,

and hence any significant difference in career choices would indicate different
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exposures, something that may necessitate a comparative study which was not the

main focus of this study.
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1.10 Operational Definition of Terms

Career: An occupation or work in an individuals’ life.
Choice: Selecting from among many subjects or careers.
Career Choice: Selecting a particular occupation or work in an

individual’s life and leaving out others.

Career Awareness The act of having knowledge of something and its
value in nature.

Guidance: The process of helping individuals to understand
themselves and the world around them.

Career Guidance Services: A range of interventions that career guidance
teachers give to students to help them navigate
through career related issues.

Gender Act of being male or female.

Mass Media: Include any technology that is intended to reach a
mass audience like television, radio, mobile phones,
magazines, movies, drama and internet.

Parental Aspirations: A parents’ wish, hope or desire that his or her child
select a particular career.

Placement The process of assigning KCSE candidates degree
courses to pursue in higher institutions of learning.

Subject Selection: Selecting subjects as specified by the Kenya

National Examination Council (KNEC).
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Policy:

Nature:

Subjects Cluster:

Stereotyping

Guidelines that govern schools in their
determination of subjects to be offered from the
optional categories.

Quality of guidance services provided to students

in terms of adequacy and relevancy.

Kenya University and Colleges Central Placement
Service (KUCCPS) way of grouping of KCSE

subjects.

An assumption that some careers are suited to

women while others are exceptional to men.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter reviews studies on factors influencing students’ career choices. It is
organized according to the research variables, namely: career choice, nature of career
guidance services availed to secondary school students, influence of parental aspirations
on career choice, impact of mass media on career choice and influence of school policy
on subject selection and career choice among public secondary school students. It also
outlines the theoretical and conceptual frameworks; and provides a summary of the

reviewed literature.

2.2 Concept of Career Choice

Career choice in this study was perceived to mean the act of selecting a particular
occupation or work in an individual’s life while living out other occupations. Due to the
complexity in the job market, individuals are faced with the task of eliminating seemingly
unfavourable career options so as to be left with those that would bring life satisfaction
(Mudulia, 2017). Similarly, the complexity in human nature in terms of uniqueness in
personality and characteristics, environmental circumstances in which individuals live
and their special abilities, career choice may assume diverse set of steps and stages
(Mberia & Midigo, 2018). Du Toit and Van Zyl (2012) describes career as involving a
variety of occupations in an individual’s lifetime that has multifaceted roles such as the
family member, worker, social land leisure-time participant and that which has

opportunities for progress. Career choice is perceived to be a critical aspect in an
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individual’s life that involves an implementation of one’s vocational self-concept usually
influenced by feedback gained from individual experience, as well, as feedback received
from others (Kimberly et al., 2016; Mberia & Midigo, 2018). Notably, career choice is
not a one point decision since what one may have perceived at the age 18years may not
necessarily be true at 2lyears of age. Thus, continued flexibility based on guided,
informed and well thought out career decision is necessary (Mberia & Midigo, 2018).
This is also confirmed by Mutekwe, Modiba and Mophosa (2011) who asserts that as
early as grade one, pupils in Zimbabwe are often asked about their future career

aspirations.

A study by Nachmias and Walmsley (2015) noted that in the recent past, the nature of
career decision has become challenging in the context of the changing labour market,
globalization, socialization which have presented a significant challenge for individuals
to negotiate as they approach the labour market. These challenges explain why some
people have found themselves in careers that do not fit them; a situation that is commonly
called job mismatch (Robert, 2014). To avoid this, every person entering a certain
occupation needs to prepare well in advance and create occupational profile for specific
jobs; as well as to identify his or her unique abilities, talents and required skills so as to
match these traits with the appropriate tasks (Mberia & Midigo, 2018; Stillwell & Sable,
2013; Hooley & Rice, 2018). Such considerations have today become relevant more than
ever before because information technology has made the world a global village a thing
that has enhanced people to enter into careers as long as they have required skills and
knowledge. Fundamentally, what a student wants to become revolves around what

he/she wants to do with his /her lifelong work. The questions that arise and beg for
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answers are; what  determines how public secondary school students make career
choices, who influence these career paths, and what is the extent of their influence? This

is the knowledge gap which this study intended to address.

Different studies have given varied reasons as to why people engage in certain
occupations. The commonly highlighted reasons include: life satisfaction, uncertain
labour market, giving back to the society and economic gains (Andrea, Julia, Nicole,
Shashank & Thomas, 2017; Weiss, 2012; Steve, 2016). Research by Jackson and Wilton
(2017); and Albdour and Altarawneh (2014) advocated extensive career exploration
while in high school citing that those who did so were found to have more job satisfaction
and high level of job engagement that resulted into continued commitment in the
organization. Nevertheless, there are many life events that take place in our cultural
settings that often shape our values and expectations in relation to jobs. Uncertain labour
markets, inability to identify ones skills, talents and abilities, as well as, poor adaptability
can have a negative effect on the nature of career decision made, as individuals feel less

confident and more ambivalent (Nachmias & Walmsley, 2015).

Therefore, an individual’s career decision impacts on his or her life in the short run as
well as in the future. The process of achieving the above desirable end results of career
choice as opposed to the reasons for choosing a career is more critical. In other words,
how students negotiate the career decision path dictates the outcome. Students in public
secondary schools in Kenya today, more than ever before need career preparation in order
to adjust to the ever-changing socio-economic dynamics of the society (Mberia &

Midigo, 2018). This is confirmed by Darya (as cited in Aineah, 2019) who admitted that
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there is a knowledge gap between secondary school leavers and the students joining

institutions of higher learning.

Career choice by secondary school students can be regarded as a process that lead
students to making informed decisions on available occupations. A study by Nachmias &
Walmsley, (2015) observed that majority of students were sure of the career path they
wanted to pursue yet, they lacked the ability to make informed and effective career
decisions. Kinoti (cited in Aineah, 2019) explains that this is so because “career
awareness is not taken seriously in Kenyan schools” (p. 5). Such observation is a threat to
the Kenya’s capacity to realize socioeconomic growth and political development as
anticipated in Kenya Vision 2030 blueprint of development projections. Against such
background, Ombaba, Keraro, Sindabi and Asienyo (2014) state that proper career
guidance offered to secondary school students to enable them take up fitting post-
secondary school careers is key in the realization of vision 2030. Career choice is
therefore a multifaceted matter that is dependent upon not only the personality or the
opportunity factors, but also on environmental factors (Gavo, 2014). Gacohi, Sindabi &
Chepchieng (2017) asserts that the responsibility of choosing the course to pursue in the
university is an essential career task in the life of a student. Indeed, such career choices
marks readiness for work life much as it determines the availability of future job

opportunities of the learner (Gacohi, Sindabi & Chepchieng, 2017).

From the reviewed literature, several factors have been cited as having influence on
career choice. For example, Shin-ye, Taeyong and Nadya (2016); Muyalo (2017), Hooley

and Rice (2018); Njeru (2016), and Mundi (2017) observed that family informational
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support, family expectation, family financial support and parental educational
background may influence students’ career choice. Students’ values and characteristics,
as well as school characteristics such as curriculum structure may also have an influence
on career choice (Querido, Vergouw, Wigersma, Batenburg & Marlies, 2016). Other
studies noted that the process of career choice is largely influenced by issues such as
student’s personal interests, misconceptions, mass media, teachers who teach the subject,
parents’ aspirations, prospects of getting a job, influence by peers, performance in
examinations, knowledge that students have and contribution of career guidance teachers

(Nong, 2016; Mberia & Midigo, 2018; Okiror & Otabong, 2015).

Some of these factors have been investigated by diverse scholars to confirm their
influence on career choice. For example, Kimani, Kara and Njagi (2013) investigated
teacher factors would influence students’ performance. Their findings revealed that
teachers’ workload, administration of students’ classroom assignment and completion of
form four syllabuses significantly influenced students’ performance. It is worth noting
here that good academic performance provides flexibility in career selection as students
are not limited by grades. While interrogating this construct, Ahmed et al., (2017)
revealed that interest in given school subjects was the most significant factor that
influences career choices in business students, as compared to personal factors like ease
of subject and future job opportunities which had minimal impact. It was further noted
that interest in the subject had some linkage with personality type. Mishra, Ismail and Al
Hadabi (2017) observed that school or academic advisors in secondary schools or

colleges, as well as the availability of career information may also influence career
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choice. Accessibility and utilization of media by secondary school students may also play

a significant role in career decision making (Borchert, 2010).

These scholarly works demonstrate that many researchers have investigated varied and
diverse factors that influence career choice. Several factors have been brought forth to
have contributed to choice of career by secondary school students. While examining
factors that influence career choice in Kenyan university, Gavo (2014) notes that the high
turnover and absenteeism within workplaces is pointer to little or no career preparation
for career choices in Kenyan universities. According to him, such lack of preparedness
makes many students to choose careers that do not interest them. Indeed, Oigo and
Kaluyu (2016) note that there is no statistically significant effect of career training,
provision of career information services and career counseling offered to students in
private universities in Kenya. Orenge (2011) observes that though career guidance
resources are present in some schools, they are not responsive to the modern world
information age environment where internet connectivity is widely used. Oigo & Kaluyu
(2016) therefore recommend that career guidance practitioners and policy makers in
higher education to develop formal career guidance curriculum which should be
presented to students in formats that appeal to them with respect to their ages and
responsiveness to labour market information. Arguably, the development of such
curriculum would check the career choice challenge among rural secondary school girls
highlighted by Rukwaro (2010), where she notes that girls generally choose careers that
are poorly paid to be in keeping with socio-cultural norms of the society (Rukwaro,

2010).
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From the studies, there are four most recurring factors which influence career choice,
namely; career guidance services, parental aspirations, mass media and school policy on
subject selection. Additionally, financial outcomes, future job opportunities, social and
print media, industrial mentors, personal dynamics and subject selection and grades that
students achieve at form four level are also cited as determinants of career choice
(Ahmed et al., 2017; Lee, Myong & Dopson, 2018; Ilouga, Mouloungni & Sahut, 2014;
Mudhovozi, 2010; Mtemeri, 2017; Kimathi, 2014).However, whereas the aforementioned
studies focused on factors influencing career choices among secondary school students,
there is none that investigated degree of influence that each had on career choice among
secondary school students in Meru County. This study focused on the extent to which
career guidance services, parental aspirations, mass media and school policy on subject
selection independently and jointly influenced career choice among public secondary

schools in Meru County, Kenya.

2.3 Career Guidance Services and Career Choice

Career guidance refers to all activities that consist of planned experiences designed to
facilitate the development of self-awareness, opportunity awareness, decision learning
and transition learning skills (Pitan & Atiku, 2017). These activities form an individual’s
lifespan in relation to work-related and other relevant experiences, both inside and
outside an organization (Sullivan & Baruch, 2009). Career guidance provides emotional
support, builds confidence and makes one to be optimistic, set constructive external goals
by identifying future goals and vocational identity (Okiror & Otabong, 2015; Robertson,

2013).
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According to Nong (2016), provision of educational and vocational knowledge to
secondary school students helps them to explore the career options available before
settling on a specific one. Well-designed career guidance therefore, enhances good career
choice. Pam (2013) defines career choice as the act of deciding what one wants to do in
life that determines their success in the next stages of life. In this respect, career choice is
viewed as an implementation of one’s vocational self-concept usually influenced by
feedback gained from individual experience, as well as feedback received from others
(Kimberlyet al., 2016). It propels one to a given occupation; hence its implications are
long-term in nature. Nong (2016) argues that on average, a person spends 86,400 hours in
his or her lifetime at work. Thus, there is need to make a decision that will lead to a

productive and fulfilling life.

There are many life events that take place in people’s cultural settings that often shape
their values and expectations in relation to jobs. This implies that every person entering
in a certain occupation needs to create an occupational profile for specific jobs and
identify his or her unique abilities, talents and required skills (Kazi & Akhlag, 2017). The
creation of such profiles and ability to identify these unique personality traits rest with the
provision of career guidance services within the education system of a country. The study
by Nong (2016) reported several benefits accrued when career guidance services are
provided to secondary school students. Some of the benefits highlighted in his study

include;

a). Improved output in the job market. Improved output in the job market is a

consequence of intensive career research on what suits individual student and
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aligning their abilities, interests and skills with the trends in the labour market. It
is argued that when an individual chooses what he/she likes, they end up in
careers that give them job satisfaction, and subsequent increased output,

commitment and high adaptability in the organization.

b). Increased job employability rate, by enhancing availability of critical skills.
When students receive comprehensive career guidance services, they are more
likely to stick to a particular occupation when offered a chance. Arguably, change
of jobs creates unemployability due to high job turnover, job dissatisfaction,

negative attitude toward the work and lack of motivation.

c). Leads to high rate of school completion. When high school students are
adequately guided on career choice, they are motivated to complete schooling and
to perform well in their KCSE since they have a driving force on what they want

to achieve, unlike those who have not gone through any career guidance.

In the present economic age which can be termed as “economic globalization age”, all

individuals are affected by an array of work-related concerns due to increased complexity

and competition in the job market (Mann & Huddleston, 2016); (Egbo, 2017). Therefore,

many people, particularly the youth, face serious challenges as they transit from school to

the world of work. Egbo (2017) asserts that making appropriate career choice has become

an uphill task among secondary school students in Enugu South, Nigeria. Nong (2016)

points out that “Many learners don’t have a clue about what to study after they finish

school” (p. 4). In order to tackle this problem and navigate the changes in the job market

successfully, an individual requires extensive knowledge about self, education and
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occupational opportunities that are available (Hooley & Rice, 2018). In view of these
studies, the present research underscores the need to embrace varied approaches to career

guidance.

In response to this need, KUCCPS (2019) provides the model below that guide the career
planning process. This model can be adopted by career guidance teachersto expound

career guidance service framework in institutions of learning.

Know
Yorself

1

Explore
Options and
Possiblilties

2

Career
Planing
Process

TakeDecizsions
(Subjects and
Courses)

3

Figure 2.1 Career Planning Model

Source:Adopted from “‘The Essential Career Guide: Making an Informed Choice” p. 7

The model gives a cyclic approach to career choice where knowledge of oneself in terms
of interests, skills, abilities, personality traits, values and talents forms the foundation
from which other stages in the cycle arise. This is then followed by exploration of options
and possibilities by carrying out research (career information) on the variety of careers,
occupations, market trends and opportunities. Upon exploring these options, a student

should be in a position to make an informed career decision on subject and career choice.
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The last step in this model is to take action by implementing the decided plan by selecting

relevant subjects and choosing desired career.

The above model confirms that vocational career guidance and counseling does not only
provide information relating to self, education and work, but also serves as a pivotal tool
in molding, rebuilding and assuaging the risk of making wrong career choices (Egbo,
2017). Mudulia (2017) opines that if career guidance is infused in the school curriculum,
it would shed a lot of light on the relationship between work and school. This study
concurs with Mudulia (2017) that students should have adequate time to seek career
guidance services. A similar observation is made by Nong (2016) who asserts that career
guidance was given little attention despite the fact that it is seen as a major pillar within
the education system that make a significant change in peoples’ lives. The study further
recommended that career guidance should be given same status as other mainstream

subjects within the school curriculum.

Watts and Fretwell (2010) argues that career orientation and guidance services are meant
to help persons at any point in life to succeed in their careers, besides empowering them
to make occupational, educational and training choices. While examining career guidance
on university students’ readiness to make career choices, Oigo and Kaluyu (2016)
observe that a large majority of students have low exposure to career guidance services,
either because of the quality of career guidance services offered in their institutions, or
their perceptions of the career guidance services. According to them, career guidance
services in Kenyan universities are not as established or sophisticated as they are in other

developing countries; nor are they structured and tailored to meet individual needs of the
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Kenyan university students (Oigo & Kaluyu, 2016). Ombaba et al (2014) note that high
school graduates join universities or colleges with little information about the future
prospects of the courses of their choice would offer. Arguably, such a situation would be
the genesis of frustration, dissatisfaction and college/university drop out cases. Maingi
and Wasanga (2011), while examining factors that affect career certainty among
university students, observe that most university students are not certain about their
career choices because they lack enough occupational knowledge, and have a poor
understanding of their abilities, aptitudes, potentials, likes and dislikes. Certainly, this
justifies establishment of professional career guidance and counseling structures, not only

in the universities, but also in all levels of Kenyan education system.

Career preparation helps remove confusion, anxiety and indecisiveness and brings life
satisfaction that result in enjoying what one does and having a level of competency
through formal assessment (Nachmias & Walmsley, 2015). Career guidance services
consist of three main elements, namely; information on career paths, information on
relevant occupations and courses, and career counseling tactics which recommends
holding individual or group interviews with a view of addressing unique career issues
that people face (Wattset al., 2010; Kirema, 2016). This study affirms that in a secondary
school setting, career guidance is a very important element in guidance and counseling
since it helps in shaping students for future careers. Career guidance should therefore
focus on personal needs, interests and abilities of individual students. As such, these
services should be designed to help students to shape and manage their career in the long

run.
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Countries like the USA, Canada and Australia have developed a blueprint for career
management skills that sought to create a competency framework that articulate the
concept of career management skills for career workers, policy makers, teachers and
students (Hooley, Watts, Sultana & Neary, 2013). Further, USA and Singapore have all-
inclusive school guidance and counseling services that are implemented by trained
permanent school counselors (Harris, 2013; MoE [Singapore], 2012). In Singapore the
education system has incorporated career guidance curriculum based on suitable student
events from primary to post-secondary school with three progressive phases, namely;
career awareness, career exploration and career planning. In their formative years, the
pupils are exposed to career awareness programs. As they progress to secondary school,
the students are engaged in career exploration programs and at tertiary level, there is

career planning.

Through these comprehensive programs, the students develop life roles, abilities and
values. The students’ outcome from such an integrated career guidance curriculum are
proactiveness, adaptability and resilience that leads to social and emotional competencies
that help them navigate through a life time of careers (MoE [Singapore], 2012). In
Canada, though career guidance framework varies between and within provinces, some
substantial class hours have been dedicated to career guidance services. British
Columbia, for example, has set aside about 60 hours per year for career education and
personal planning (Nong, 2016). However, in Kenya, the present study illustrates that this

is not the case.

In Nigeria, vocational guidance is an area of guidance and counseling in secondary

schools. However, studies show that towards the end of their secondary school education,
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secondary school students in Nigeria are faced with problems of vocational or career
choice due to poor form of guidance programs being run in their schools (Egbo, 2017).
Further, a study by Kaneez and Medha (2018) revealed that many schools in Mauritius
did not provide career guidance altogether. In their study, Kaneez and Medha (2018)
noted that 64% of the respondents were not aware of any guidance provided on careers,
while 36% who were aware had accessed career guidance through guest speakers and
through seminars outside school. Similarly, in Rwanda, career guidance is aimed at
giving students orientation to various educational options (Ministry of Education-
Rwanda, 2015), but there is disconnect between institutions, with some providing career
guidance services without frameworks to guide decision-making and institutionalizing
the process (Mparananayo & Andala, 2015). A study by Mekgwe (2010) revealed that
secondary school curriculum in Botswana has assigned a 40 minutes session in a week
for career counseling, besides organizing varied activities that enhance provision of
career information, and facilitate career exploration and development, thereby helping

learners in making appropriate career choices.

Scholars such as, Murunga (2016); Mutwiri (2015); Mudulia (2017) and Nong (2016)
identified lack of appropriate career information, poor academic performance and
unsatisfactory career counseling as barriers to career choice. Any career guidance service
should endeavour to ensure students are exposed to occupational information, be
provided with integrative cognitive structures which are able to provide insight about
vocational aspirations and provision of social support systems (Stan, 2016). Lack of
career guidance may imply poor course selection which eventually impact negatively on

the limited job opportunities (Nong, 2016). The question on when career guidance
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should start and the time span when career guidance services should take also arose.
Rajinder (2010) advocates for career guidance to start as early as the child enters school
and records on the child evolution from the time he/she enters school up to time of exit
kept electronically for future reference. The findings of Rajinder (2010) concur with
those of Wambu and Fisher (2015) who also recommended for early exposure of students
to information on careers. Stan (2016) notes that career preparation and career
management should not start at work, but rather at school where specific educational
needs are developed. Nong (2016) recommends for career guidance at early age so as to
challenge self-concept to directly focus on academic success that will lead to perceived
career paths. In addition, Otieno (2019) affirms that persisting biases and gender
stereotypes start in early stages of life of a person. Researchers, therefore, accentuate the

need to start career planning early so as to address biases.

In Kenya, formal school guidance and counseling was acknowledged in the 1970s and an
entity to deal with vocational and educational guidance and counseling was created by
the Ministry of Education (MoEST, 2005). However, many reports and studies showed
that learning institutions in Kenya especially secondary schools, had continuously
released students that were not well equipped for future careers (Mudulia, 2017; Njeru,
2016; Mundi, 2017). This state of affair was made worse by the fact that most of these
counseling programs were run by teachers designated as counselors with very little or no
training in counseling and career guidance (Mudulia, 2017: Kimathi, 2014). Gitonga
(2013) corroborates the above findings when he observed that 87% of guidance and
counseling teachers were inadequately prepared and not knowledgeable to run the

guidance and counseling programs in secondary schools. From this development, it is

35



well understood that guidance and counseling in Kenya has grown out of the need to not
only address students’ socio-emotional needs but also their career prospects needs while
in secondary school. This was against the recognition that guidance and counseling
services were intended to address the all-rounded developmental and future career needs

of all school going students (UNESCO, 2002).

Despite efforts taken by schools which include in-servicing of teachers and having
“career days”, the current status in Kenyan schools with reference to career guidance and
counseling is that students have continued to experience difficulties in making informed
future career decisions. As studies indicate, lack of a clear definition of roles has greatly
hindered the delivery of guidance and counseling services by teachers in Kenyan schools

(Gitonga, 2013; Wambu & Fisher, 2015).

The role of guidance and counseling teachers in Kenya are diverse and depends on the
context of individual schools (Wambu & Wickman, 2011). Scholarly work asserts that
career guidance services were run by subject teachers appointed as career guidance and
counselors with no professional training (Bita, 2015; Wambu & Fisher, 2015; Mudulia,
2017). Koech and Kimemia (2012) opposes this observation and argues that guidance and
counseling teachers often had an ideal view of their role but they were confronted by the
demand for quest for high subject mean score, co-curriculum, administrative work or lack
of clinical practice beyond their training. Their observation raises the following
significant questions: do the current career guidance services address student career needs
adequately? Are the teacher-counselors adequately and professionally qualified to

articulate and demonstrate an understanding of career guidance? This study corroborates
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with the above studies on the training needs of career guidance teachers and provision of

career guidance services to public secondary school students in Meru County.

Most of the public secondary schools, apart from the guidance and counseling teachers,
there was a teacher appointed as a career master or curriculum master whose main role
was to help students to select elective subjects and to navigate through KUCCPS
requirements for degree programs (Njeru, 2016; Mudulia, 2017). These teachers provide
the students with very little information about available career options in the higher
institutions of learning. As a result, after form four, some students ended up enrolling for
degree programs that had no match with individual skills, talent, interests and values

while others requested for transfer of courses (Mudulia, 2017; Odour, 2019).

In order to successfully and effectively impart necessary skills to the youth, an effective
secondary education in the twenty-first century must provide a good balance between
academics, education and skills development that will lead to a desired career pathway
(Gichuki, 2015; KUCCPS, 2019).This can be achieved by providing well trained career
guidance teachers who can easily integrate the role of a career master by offering career
guidance relevant in the 21 Century. This is supported by Wachira (2018) who observed
that 34.2% of secondary school students in Kinangop, Nyandarua County, were likely to

consult career counselors on career choice while 33.6% would consult teachers.

In order for these teachers to work effectively, they need to access career resources such
as computers, internet, career books, journals and magazines. However, a study by

Mudulia et al. (2017) observed that despite availability of career guidance department in
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secondary schools in Vihiga County, it was unfortunate that most of them were not
equipped with necessary resources for career guidance. A below 50% rating of
availability of such resources like videos, computers, internet, career books, journals and
magazines was observed in most of the schools. In agreement with Mudulia et al. (2017),
Bita (2015) and Nong (2016) noted that career guidance is essential yet many secondary
schools had inadequately funded, ill-equipped and understaffed their career guidance

departments.

A study carried out on high school students in Ghana revealed that career guidance,
career goal identification, organization of career days and conferences were among career
intervention roles by school counselors that influenced career choice (Amoah, Kwofie &
Kwofie, 2015). Nong (2016) observes that in order to improve career guidance services
the schools need to do in-service training for career educators, organize workshops and
develop career guidance guidelines and monitoring tools. These interventions can only be
realized with a clear policy on funding career guidance that adequately allocates enough
funds to career oriented activities. Thus, this research also sought to find out the extent to

which career guidance services are financed in public secondary schools in Meru County.

The foregoing discussion is indicative of the importance of student career counseling
sessions and other interventions meant to provide them with up to date knowledge and
dependable sources of occupational information for exploration in the world of work
(Ahmed et al., 2017). These sentiments are re-affirmed by Egbo (2017) who noted that
vocational guidance has become indispensable as long as making career choice is

concerned. Further, not much was gathered from literature reviewed on whether funding
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of career activities was in tandem with career needs of high school students. It was on
this understanding; therefore, that effort was made to establish in this study whether the
manner in which career guidance was done was effective in achieving the desired results.

Hence, the need to carry out this study was validated.

2.4 Parental Aspirations and Career Choice

Parental aspirations refer to the extent to which the parents or family members influence
the career decision paths of children (Salami & Salami, 2013). Parental aspirations
comprise of parental expectations, career related parental support and educational plans
that parents have for their children (Zhang, 2016; Rinat, Cinamon & Tova, 2015).
However some parents have been found to have a misconception of what their
expectations are, about their children’s career choices. This can be illustrated using the
hypothetical scenario of Joan and her mother. ‘Joan’, not her real name wanted to be a
dancer but her mother insisted that Joan should enroll for a ‘real’ career like journalism
since to them dancing was just a hobby. A similar predicament is observed in two high
school boys in Embu County who lamented that their parents were persuading them into
becoming a gym instructor and a doctor respectively, instead of pursuing their dream
careers of comedy and newscaster respectively (Aineah, 2019). Scholars have suggested
that in order to achieve an effective education plan for their children, parents must be
involved in their education both at school and at home and must discuss with them about
their career choices (Watson, Vernon, Seddon, Andrews & Wang, 2016; Zhang,
2016;Wachira, 2018; KUCCPS, 2019).For example, a study by Watson et al. (2016)
revealed that secondary schools students in Australia who discuss with their parents their

university aspirations recorded a higher aspiration and expectation to attend university.
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Parental involvement as a construct according to Jacob (2010) can be considered in four

dimensions namely;

a. Parent—child communication about school. This aims at enhancing academic
performance, school discipline as well as selection of subject in relation to career

choice.

b. Home environment and monitoring. This is an essential aspect of parental
involvement because the socioeconomic status of the family and family
involvement 