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Abstract

Career choices among young people is essential since it determines their future prospects. As such,
careful consideration ought to be undertaken at career selection stage to enable students make
rightful decisions for both the course and the TVET institute where to undertake training.
Subsequently, TVET institutions have adopted measures to ensure that students make informed
career education decisions, and also acquire employable skills needed in the job market. Regular
revision of curricula to fit employers’ needs, integration of technologies in training, deployment
of modern equipment, and partnership with industries and secondary schools are critical.
Nevertheless, TVET institutions have continued to experience issues in enrolment even as
complaints on employable skills gaps continue to be cited by many employers. This study aimed
to assess the influence of trainees’ employability skills on students’ decision in selecting public
TVET institutions in Nairobi County, Kenya. It adopted descriptive survey research design. The
target population of 3505 participants comprised officers in charge of admission, principals and
module three trainees. Purposive sampling and stratified random sampling techniques were used
in drawing a sample size of 361 respondents, which comprised of 6 principals, 6 admission officers
and 349 module three trainees. Data was collected by means of questionnaires and interviews. The
validity and reliability of research instruments was ascertained accordingly. Quantitative data was
analyzed using SPSS, then, computed descriptive and inferential statistics. The qualitative data
was analyzed thematically. The findings of the study indicated that TVET institutions produced
competitive graduates who are equipped with employable skills required for employment. The
study concluded that there was a significant relationship between trainees’ employability skills
and students’ decision in selecting public TVET institutions. Consequently, The TVET Authority
and National Industrial Training Authority should collaborate with public TVET management for
effective enforcement and establishment of follow-up mechanisms to ensure industry linkages
during the training.
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1.0 Introduction

The future prospects of young people can be
determined through their career choices. This
implies that careful consideration ought to be
undertaken at the selection stage of career in
order to make the right decision, including
where it is offered. Among many learning
institutions that offer career education and
training are the Technical and Vocational
Education and Training institutes (TVET).
TVETSs are advanced levels of learning that
aim to transform trainees’ abilities and
attitude by equipping them with problem
solving skills and competencies that are
required in the labour market (Hassan &
Awan, 2019; Dahalan et al., 2020).

In the course of developing and spreading
TVET education and training, different
countries have adopted different names for
TVET institutes. Despite the names given in
different countries, TVET institutes are
critical in developing human resources
required in the market. Therefore, enrolling
in TVET increases one’s chances of getting
employment and/or acquiring skills that
would enable one to start a self-employment
venture (Tamang, 2022).

VET institutions’ enrolment is influenced by
several factors. For instance, Hong et al.
(2023) shows that young people in Japan
have limited access to vocational training
schools because they perceive that taking
such courses will limit their career and
educational options. Furthermore, parents are
hesitant to counsel their children on career
options because doing so does not guarantee
they will find a good job with a good salary.
This has forced many colleges globally to
rethink their marketing strategies and revamp
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internal processes and systems. As such,
many developed countries have introduced a
variety of mechanisms; for example, funding
conferences and workshops, providing
scholarships and marketing alternatives to
enable learners to make correct choices in
joining technical institutes (Hong et al., 2023;
Houngue et al., 2022; Pilz & Hao, 2021,
Clement, 2014).

According to Ramamuruthy et al. (2021), the
most competitive TVET institutions are
evidenced by graduating learners with
competitive employability skills. Globally,
efforts have been made to enhance the
attractability of TVET institutions such
regular revision of curricula to fit employer’s
needs, integrating technologies in training,
and partnering with industry and secondary
schools (Hong et al.,, 2023). Gretch and
Camilleri  (2020) explain that students'
interest in joining TVET institutes has been
heightened by ensuring the education system
promotes innovation among youths. In spite
of the little attractiveness of TVET
institutions, developing nations such as
Africa cherish the value of TVET education
in securing youth employment, gaining the
country's economic development, and as a
source of skilled labour (Yiga, 2022; Mumbe,
2020; Chitema, 2021).

Statement of the problem

In Kenya, the Ministry of Education
refreshed TVET management by introducing
reforms to respond to the current human
resources in the marketplace (Kipngetich et
al., 2022). Such reforms included TVET Act,
which guides on admission, registration of



learners, curriculum development,
administration, management and evaluation
of the sector’s performance. Moreover,
career guidance offices have been established
in most TVET institutes, while the HELB
loan facility has been expanded to TVET
learners (Nawaji et al., 2022; Maiyo &
Wasike, 2021; Sankale et al., 2017). These
reforms are expected to enhance quality of
training, attract registration and enrolment of
trainees, improve operational performance,
and improve employable skills.

“Trainees’
employability skills
include creativity,
decision-maKing,

conceptual, problem
solving and technical
skills.”

Despite these endeavours, some TVET
institutions are still experiencing poor
enrolment, while others have more than they
can handle (Nawaji et al., 2022; Maiyo &
Wasike, 2021). Besides, there have been
numerous complaints from many employers
describing TVET graduates as deficient of
employable skills (Magut & Kihara, 2019;
Ngware et al., 2022; Korir et al., 2020). This
raised the need to investigate the aspects of
employability skills with a view to establish
whether they influence the students’ selection
decision for public TVET institutions.
Several related past studies such as Gichuki
et al. (2019) and Simiyu et al. (2018)
investigated competition and resource
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mobilization in TVET institutions; hence
negating the linkage between employability
skills and students' choice decisions for
public TVET institutions.

Research objective and hypothesis

The objective of the study was to assess the
influence of trainees’ employability skills on
students' choice decisions for public TVET
institutions in  Nairobi County. The
investigation aimed to test null hypothesis,
HOq, that there is no statistically significant
relationship between trainees’ employability
skills and students' choice decisions for
public TVET institutions in Nairobi County.

Literature Review

Trainees’ employability skills are skills that
an individual need in order to succeed in a
workplace. These skills include creativity,
decision-making, problem solving, among
others which allow trainees to take initiative
and be more effective in workplace. The
study was informed by the Jackson Model
developed in 1892. The model was
established to facilitate an understanding of
how students make choices for joining
universities and colleges (Hanson & Litten,
1982).

Jackson identified the behaviour that
influenced decision-making, categorized as
learner's economic and social factors. This
conclusion on economic and sociological
factors influencing learner decision-making
led to the establishment of three main steps.
These steps were: preference, exclusion and
evaluation. (Jackson, 1982; Hanson & Litten,
1982). The model is essentially helpful in
addressing the interplay of the factors that
influence the students' choice decisions for



public TVET institutions in Nairobi County.
Globally, employers look for individuals who
can demonstrate their ability to think
critically, communicate effectively, and work
collaboratively. Through developing and
refining employability  skills, trainees
become more attractive to potential
employers and increase their chances of
getting hired and advancing in their chosen
field (Bong-Woo Woo et al., 2015). Mansour
and Dean (2016) noted that the employability
skills offered in TVET institutions in India
are adequate for helping graduates to secure
jobs. However, in Kenya, weak trainees’
employability skills have continued to be
reported ( Magut & Kihara, 2019; Omwando
& Ken, 2014). This in turn has led to low
enrolment rates in public TVET institutions
in Kenya.

2.0Materials and Methods

The study was undertaken in Nairobi County
in Kenya. It adopted descriptive survey
research design which best describes the
students’ behaviors and perceptions when
selecting a particular TVET institution. The
target population was module three trainees,
principals and officers in charge of admission
of TVET institutions. A total of 6 public
TVET institutions were selected and 6
officers in charge of admission, 6 principals
and 3493 module three trainees were
identified as key informants. Purposive
sampling (on principals and officers in
charge of admission), and stratified random
sampling (on module three trainees)
techniques were used in drawing a sample
size of 361 respondents. The sample group
comprised of 6 officers in charge of
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admission, 6 principals and 349 module three
trainees.

Questionnaires were self-administered to
module three trainees, while principals and
officers in charge of admission were
interviewed accordingly. The research
instruments were checked for content and
construct validity, while reliability was
measured by computing Cronbach’s alpha
value. Quantitative data collected from
module three trainees was analyzed by
keying in the data into SPSS, and computing
descriptive statistics (mean and standard
deviation) and inferential analysis (Spearman
correlation). The qualitative data gathered
from principals and admissions officers was
analyzed by categorizing information into
emergent themes. The information was
presented using tables and themes.

3.0 Results and Discussion
Response Rate

The study collected data from 3 categories of
respondents; that is, module three trainees,
principals and officers in charge of
admission.  Out of 349 questionnaires
distributed to module three trainees, 289
questionnaires were correctly filled and
accepted for analysis, translating to 83%
response rate. Out of the 12 admissions
officers and principals scheduled for the
interview session, only 11 were available,
representing 91.7% response rate. An overall
response rate of 87.4% was achieved which
was termed as acceptable according to
Stedman et al. (2019) and Mugenda and
Mugenda (2003).



Demographic Information of Module Three
Trainees

The study specifically sought to investigate
gender, age and education level of module
three trainees. The findings on demographic
information of module three trainees
indicated that male trainees outnumbered
female trainees by a small margin. The study
by Miheso (2020) noted gender disparity in
Kakamega County, with most TVETSs being
male nominated. Munyite (2018) agreed with
these findings in Teso North Sub-County
TVET institutions where male gender
dominated.

The results also noted that module three
trainees were aged between 20-29 years.
Singoei (2021) also noted that tentatively, the
dominant age bracket of learners enrolled in
TVET institute in Western Kenya was 21-24
years. Also there was evidence of elderly
trainees of above 60 years. This indicated that
TVET training and education is also
appealing to elderly people who seek to
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acquire useful skills required in labor market
or entrepreneurial ventures. Agreeably,
Mulondanome (2017) and Ongulu (2018)
found some common trends of elder students
pursuing some courses among TVETS in
Kakamega and Busia Counties respectively,
although they were so few. The findings on
level of education of module three trainees
indicated that majority of them had attained
secondary school education level. This
indicated that they had good experience of
the institution and are knowledgeable in
providing comments regarding this study
(Ongulu, 2018).

Results on Trainees’ Selection Decision of
Public TVET Institutions

This was the dependent variable of the study.
Several statements were presented to
respondents requiring them to rate their level
of agreement on aspects of trainees’ selection
decision of public TVET institutions. The
findings were presented in Table 1.

Trainees’ selection decision of public TVET institutions

Statements on the trainees’ selection decision of public

TVET institutions (N = 289)

Min Max Mean Std

e Students consider reputation when selecting a

public TVET institute

e The employability skills of trainees determine the
students’ choice of a public TVET institution

e The location of TVET institution determines the

students’ choice of a public TVET institution
e Students consider conducive learning environment

when selecting a public TVET institute

1 5 4.03 1.204
1 5 4.21 1.110
1 5 4.03 1.231
1 5 411 1.104
1 5 4.04 1.230

e Courses offered determines the students’ choice of

a public TVET institution
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choice of a public TVET institution L > 4.01 1221
e TVET |nst|tut|'on Wlth good phy3|gal facilities are 1 5 405 1147
a great determiner in students’ choice
e Adequacy of trainers determines the students’
choice of a public TVET institution L > 4.00 1141
e The quality of training determine the students’
choice of a public TVET institution L > 4.18 1031
According to the findings in Table 1, there is training, security, accessibility of the

a high agreement level on all indicators
regarding trainees’ selection decision of
public TVET institutions. From the findings,
it is clear that the trainees’ selection decision
of public TVET institutions is informed by
the employability skills of trainees (mean =
4.21; SD = 1.110). This indicates that the
indicator, trainees’ employability skills has a
weighty impact on trainees’ selection of
public TVET institutions in Nairobi County.
These results agreed with a report by Obwoge
and Kibor (2016) who found out that

students’ career choices and selection
decisions was influenced by social,
infrastructural,  financial, job  market

dynamics and marketing factors in North Rift
region.

The above findings were consistent with
views gathered from principals and heads of
admission during interview. From 33
statements gotten from principals and heads
of admission, the study narrowed them by
categorizing identified determinants, namely
;co-curricular  activities,  access  to
sponsorship  opportunities, quality  of
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institution (location), accommodation, and
recommendation from former students
among others.

These findings point out the need for TVET
to offer market driven courses, engage in co-
curricular activities, and collaborate with
industries to attract more students. The
findings are consistent with different results
reported by Maiyo and Wasike (2021),
Obwoge and Kibor (2016), Miheso (2020)
and Beharry-Ramraj et al. (2020) which;
demonstrate, the role of individual trainer
competencies in influencing student selection
decision to join TVET institutions for their
career choices.

Results on Trainees’ Employability Skills in
Public TVET Institutions

This was the independent variable in the
study assessed by presenting to respondents
several statements based on indicators
regarding trainees’ employability skills,
requiring them to indicate their level of
agreement to those aspects. The findings
were presented in Table 2.
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Table 2
Descriptive results on trainees’ employability skills and choice decision for public TVET
institutions
Statements on trainees’ employability skills (N = Min Max Mean Std
289)
e Employable skills are continually developed 1 5 4.07 1.122
through practical application in the everyday life
e TVET institutions offer interpersonal skills which 1 S 421 1.041
help students in the market space
e TVET institutions offer numeracy and literacy 1 5 411 1.313
skills which help students in the market space
e TVET Iinstitutions offer critical thinking and 1 5 3.93 1.041
problem-solving skills which help students in the
market space
e TVET institutions offer time management skills 1 5 4.02 1.041
which help students in the market space
e TVET institutions train students on communication 1 5 4.00 1.240
skills which equip them with capabilities to
communicate well
e Trainees employable skills training program helps 1 S 4.06 1.221
to promote the employability of our graduates
e The employable skills training promote TVET- 1 5 3.77 1.413

industry linkages

The results in Table 2 notes a high agreement
to all aspects regarding trainees’

4.21; SD = 1.041), , numeracy and literacy
skills (mean = 4.11; SD = 1.313), time
4.02; SD =

employability skills. The high agreement
level indicated students were aware of the
employable skills posed to them and that
graduates leaving TVET institutions were
purported to having these skills. From the
findings, it can be observed that TVET
institutions offer interpersonal skills (mean =
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management skills (mean =
1.041), and communication skills (mean =
4.00; SD = 1.240), to which the students said
help in the job market. The findings show that
TVET institutions are making good effort to
build capacity in students on employable
skills. The above findings contradict



Omwando and Ken (2014) who noted that
availability of key competencies among
graduates, particularly those from TVET
institutions, was extremely low in TVET
institutions in Mombasa County.

The results in Table 2 further show that the
employable skills taught are continually
developed through practical application in
everyday life (mean = 4.07; SD = 1.122).
This is done through established employable
skills training program which further helps to
promote the employability of TVET
graduates (mean = 4.06; SD = 1.221). This
meant that TVET institutions have laid down
measures for continuous development of
employability skills of graduates. This
implied that majority of TVET institutions
(over 75%) had established employable skills
training programs. Magut and Kihara (2019)
found contradicting results regarding the
development of employable skills among
trainees in Nakuru County.

The officers in charge of admission and
principals were asked, during the interview,
to highlight the measures undertaken by
TVET institutions in equipping students with
employable skills. The responses from
admissions officers indicated that measures
put in place included dual training
arrangement; where trainees go to industry
50% of their training to acquire skKills.
Another common practice was effort to
encourage students to have positive attitude
towards TVET education and training. The
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same was also noticed in Uganda, where
Kamble (2021) reported that trainees were
given opportunities to study a range of
courses that focus on developing
employability skills, such as leadership,
problem-solving, communication, teamwork,
customer service and business skills. In
contradiction, Mansour and Dean (2016) said
that trainees lack opportunities to be
impacted with specific skills needed by the
labour market, and this was the reason for
many unemployed graduates in Tanzania.

The attempts by TVET institutes to
equipment trainees with employable skills
have however suffered several setbacks such
as skills gap between the training and
industry requirement, lack of industry
exposure, and fewer opportunities for
attachment and internship as indicated by
admissions officers. In ensuring TVET
institutions produce employable graduates,
principals indicated incorporation of aspects
such as industry-driven courses, maintaining
industry set standards, keeping abreast with
current industry requirement; for example ,
use modern technology (Robotics, VR, and
Al), learning resources (smartboards) and
equipment (3D printing, laser engravers) in
training. The findings were consistent with
the recommendations presented by Mansour
and Dean (2016) on the need to match
between skills taught and those required by
industry.
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Table 3
Correlation between trainees’ employable skills and trainees’ choice decision for public TVET
institutions
Choice of the Public TVET institutions
in Kenya
Trainees’ . ok
Employability Skills Spearman Correlation 0.175
Sig. (2-tailed) .003
N 289

**_Correlation is significant at the 0.05 level (2-tailed).

**_Correlation is significant at the 0.05 level (2-tailed).

According to the findings in Table 3, there is
a positive association between trainees’
employable skills and the trainees’ choice
decision for public TVET institutions in
Nairobi County, r =.175, p= 0.003. In this
case, the p-value is less than 0.05 and,
therefore, the association between these two
variable  is  statistically  significant.
Consequently, the study rejected the null
hypothesis and concluded that trainees’
employable skills had a relationship with the
students' choice decision for public TVET
institutions in Nairobi County.

It was therefore clear that the trainees’
employable skills was influencing the
students' choice decision for public TVET
institutions in  Nairobi  County. In
comparison, Kamble (2021) also found out
that trainees' employability skills were a
significant factor in influencing students'
choice of TVET institutions in Uganda.
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4.0Conclusion

The study established that trainees’
employability  skills were a crucial
determinant in the choice decision made by
students when selecting TVET institutions.

5.0 Recommendations

The study recommends that TVETA should
collaborate with public TVET management
for effective enforcement and establishment
of follow-up mechanisms to ensure industry
linkages during the training. The role of
NITA should also be enhanced to foster
actualization of acquired skills. Furthermore,
the study recommends a concerted effort
from TVETA, KICD and the Ministry of
Education in revising the curriculum review
guidelines to accommodate new
technological changes in a continuous
manner. The results have implications on
policy on industrial attachment and
internships, and indicate a need to revamp
teaching pedagogies in TVET institutions to
ensure acquisition of employable skills.



References

Beharry-Ramraj, A., Amolo, J., & Mashau,

P. (2020). Structural adjustment for
South  African  technical and
vocational education and training
(TVET) college’s  capacitation.
Gender & Behaviour, 18(1), 1-
6.https://www.ajol.info/index.php/ga
b/cart/view/198087/186803

Bong-Woo Woo, & Jeong-Jae Seo. (2015). A

study on the relationships among
TVET service, training satisfaction,
and employability of unemployed
vocational trainees.  Productivity
Review, 29(1), 229-252.
https://doi.org/10.15843/kpapr.29.1.2
01503.229

Chitema, D. D. (2021). Technical and

vocational Education and training
(TVET) in Botswana: implications
for graduate employability. The
Education Systems of Africa, 371-
389.

https://link.springer.com/referencew
orkentry/10.1007/978-3-030-44217-
0_16

Clement, U. (2014). Improving the Image of

Technical and Vocational Education
and Training: A synthesis by Prof. Dr.
Clement based on three sub studies by
Prof. Ute Clement, IPC Frankfurt,
Ewald Gold, Prof. Dr. Klaus Riitters
and Klaus Schneider. https://d-
nb.info/109758691X/34

Dahalan, D., D’Silva, J. L., Ismail, I. A., &

Mohamed, N. A. (2020).
Entrepreneurship readiness among
students of Technical and VVocational
Education and Training (TVET)
Institutions in Malaysia.
International Journal of Academic
Research in Business and Social
Sciences, 10(15), 164-175.

Mutungi, Kibaara and Mwirichia

100

Gichuk

Gretch,

Hanson

Hassan,

International Journal of Professional Practice (IJPP) Viol. Il lsue No. 2, 2023

http://dx.doi.org/10.6007/IJARBSS/v
10-i15/8241

i, K, Mwaura, P., & Kiprop, S.
(2019). The Influence of Competition
on Market Performance of Privately
Owned TVET Colleges in Kenya.
Proceedings of the Kabarak
University International Conference
on Business and Economics.
http://ir.kabarak.ac.ke/bitstream/hand
1e/123456789/377/Proc%20Business
%202019v5%20-
%20Editted%20pp%20163-
177.pdf?sequence=1&isAllowed=y

A., & Camilleri, A. (2020). The
digitization of TVET and skills
systems.https://policycommons.net/ar
tifacts/1427947/the-digitization-of-
tvet-and-skills-systems/2042751/

, K. H.,, & Litten, L. H. (1982).
Mapping the road to academe: A
review of research on women, men,
and the college selection process. The
undergraduate woman: Issues in
educational equity, 73-97.
https://www.scirp.org/(S
(351jmbntvnsjtlaadkposzje))/referen
ce/ReferencesPapers.aspx?Reference
ID=1683751

R. H., & Awan, S. M. (2019).
Identification of trainees’ enrolment
behaviour and course selection
variables in technical and vocational
education training (TVET) program
using education data mining.
International Journal of Modern
Education and Computer Science,
11(10), 14-24. https://j.mecs-
press.net/ijmecs/ijmecs-v11-
n10/IIMECS-V11-N10-2.pdf

Hong, C. M., Ch’ng, C. K., Roslan, N., &

Raihana, T. (2023). Predicting


https://doi.org/10.15843/kpapr.29.1.201503.229
https://doi.org/10.15843/kpapr.29.1.201503.229
http://ir.kabarak.ac.ke/bitstream/handle/123456789/377/Proc%20Business%202019v5%20-%20Editted%20pp%20163-177.pdf?sequence=1&isAllowed=y
http://ir.kabarak.ac.ke/bitstream/handle/123456789/377/Proc%20Business%202019v5%20-%20Editted%20pp%20163-177.pdf?sequence=1&isAllowed=y
http://ir.kabarak.ac.ke/bitstream/handle/123456789/377/Proc%20Business%202019v5%20-%20Editted%20pp%20163-177.pdf?sequence=1&isAllowed=y
http://ir.kabarak.ac.ke/bitstream/handle/123456789/377/Proc%20Business%202019v5%20-%20Editted%20pp%20163-177.pdf?sequence=1&isAllowed=y
http://ir.kabarak.ac.ke/bitstream/handle/123456789/377/Proc%20Business%202019v5%20-%20Editted%20pp%20163-177.pdf?sequence=1&isAllowed=y
https://policycommons.net/ar%09tifacts/1427947/the-digitization-of-%09tvet-and-skills-systems/2042751/
https://policycommons.net/ar%09tifacts/1427947/the-digitization-of-%09tvet-and-skills-systems/2042751/
https://policycommons.net/ar%09tifacts/1427947/the-digitization-of-%09tvet-and-skills-systems/2042751/
https://j.mecs-press.net/ijmecs/ijmecs-v11-n10/IJMECS-V11-N10-2.pdf
https://j.mecs-press.net/ijmecs/ijmecs-v11-n10/IJMECS-V11-N10-2.pdf
https://j.mecs-press.net/ijmecs/ijmecs-v11-n10/IJMECS-V11-N10-2.pdf

Students’ Inclination to TVET
Enrolment Using Various Classifiers.
Pertanika Journal of Science &
Technology, 31(2) 13-21.
https://doi.org/10.4135/97815443045
33

International Journal of Professional Practice (IJPP) Viol. Il lsue No. 2, 2023

North  Rift  Region, Kenya.

International Journal of
Multidisciplinary ~ and  Current
research, 6(3), 143-153.
http://ijmcr.com/wp-

content/uploads/2020/11/Paper9739-
746.pdf

Houngue, P., Hountondji, M., & Dagba, T.
(2022). An Effective Decision- Magut, C. K., & Kihara, D. A. (2019).
Making  Support for  Student Influence of student retention
Academic Path Selection using strategies on performance of TVETS
Machine Learning. International in Nairobi County, Kenya. Journal of
Journal of Advanced Computer Business and Strategic Management,
Science and Applications, 13(11), 4(1), 1-24.
727-735. https://doi.org/10.47941/jbsm.279

https://wwwproguest.com/openview Maiyo, J. K., & Wasike, J. N. (2021). Utility

/dc5c0371c74dc042f2c3e07f3eb74a2
e/1?pg-
origsite=gscholar&cbl=5444811

Jackson, G. A. (1982). Public efficiency and

private choice in higher education.
Educational evaluation and policy
analysis, 4(2), 237-247.
https://journals.sagepub.com/doi/abs/
10.3102/01623737004002237?journ
alCode=epaa

Kamble, P. (2021). Improving employability

skills among engineering students.
SSRN Electronic Journal.
https://doi.org/10.2139/ssrn.3777059

Kipngetich, K. W., Kapkiai, M., & Chumba,

S. K. (2022). Effectiveness of Staff
Capacity Building on Integration of
CBET  Approach in  TVET
Institutions in the North Rift Region,
Kenya. Africa Journal of Technical
and Vocational Education and
Training, 7(1), 29-42.
http://afritvet.org/index.php/Afritvet/
article/view/137

Korir, C. B., Lelan, J. K., Kosgey, Z., &

Wamutoro, M. (2020). Employee
Communication and  Curriculum
Delivery in Technical Vocational
Education and Training Institutions in

Mutungi, Kibaara and Mwirichia

of government initiatives in technical,
vocational and training institutions on
student enrolment in Bungoma
County, Kenya. European Journal of
Education Studies, 7(12), 771-782.
http://41.89.175.45/handle/12345678
9/2539

Mansour, B. & Dean, J. (2016)

Employability skills as perceived by
employers and university faculty
in the fields of human resource
development (HRD) for entry level
graduate jobs. Journal of Human
Resource and Sustainability
Studies, 4, 39-49.
https://doi.org/10.4236/jhrss.2016.41
005.

Miheso, E. 1. (2020). Determinants of

students’ career choice in tertiary
institutions in Kakamega County,
Kenya: A case of the Sigalagala
national polytechnic,
http://erepository.uonbi.ac.ke/handle/
11295/154572?show=full

Mugenda, O. & Mugenda, A. (2003).

Research methods: quantitative and
qualitative approaches. Act Press


https://journals.sagepub.com/doi/abs/10.3102/01623737004002237?journalCode=epaa
https://journals.sagepub.com/doi/abs/10.3102/01623737004002237?journalCode=epaa
https://journals.sagepub.com/doi/abs/10.3102/01623737004002237?journalCode=epaa
https://doi.org/10.2139/ssrn.3777059
http://afritvet.org/index.php/Afritvet/article/view/137
http://afritvet.org/index.php/Afritvet/article/view/137
https://doi.org/10.47941/jbsm.279
http://dx.doi.org/10.4236/jhrss.2016.41005
http://dx.doi.org/10.4236/jhrss.2016.41005
http://erepository.uonbi.ac.ke/handle/11295/154572?show=full
http://erepository.uonbi.ac.ke/handle/11295/154572?show=full

Mulondanome, E. (2017). Socio-economic

Factors Influence on Students’ access
to Youth Polytechnics in Kakamega
County, Kenya [Doctoral dissertation,
University of Nairobi]. Kenya.
http://erepository.uonbi.ac.ke/handle/
11295/101414

Mumbe, K. (2020). Institutional factors and

the acquisition of employable skills
among students in  technical,
vocational education and training
institutions in Kilifi County, Kenya
[Doctoral dissertation, University of
Nairobi]. Kenya.
http://erepository.uonbi.ac.ke/handle/
11295/153714s

Munyite, E. M. (2018). Factors influencing

access rates to youth polytechnics,
technical and vocational education
and training in Teso north sub county,
Busia County, Kenya [Doctoral
dissertation, University of Nairobi].
Kenya.
http://erepository.uonbi.ac.ke/handle/
11295/104111Doctoral dissertation,
University of Nairobi]. Kenya

Nawaji, M. S., Barasa, J., & Manasi, E.

(2022). Analysis of Adequacy of
Infrastructural Facilities and Access
to Technical Vocational Education
and Training in Trans Nzoia County,
Kenya. International Journal of
Innovative Research and
Development, 11(3), 174-181.
https://www.sfimarresearchreview.or
g/index.php/ijird_ojs/article/view/16
9301

Ngware, M. W., Ochieng’, V., Kiroro, F.,

Hungi, N., & Muchira, J. M. (2022).
Assessing the acquisition of whole
youth development skills among
students in TVET institutions in
Kenya. Journal of Vocational
Education & Training, 2(3), 1-26.

Mutungi, Kibaara and Mwirichia

102

International Journal of Professional Practice (IJPP) Viol. Il lsue No. 2, 2023

https://www.tandfonline.com/doi/full
/10.1080/13636820.2022.2029544

Obwoge, M. E. & Kibor, S. J. (2016). Factors

influencing trainee career choice in
tvet institutions in North Rift Kenya.
IRA-International Journal of
Management & Social Sciences, 3(3),
476 - 485.
http://dx.doi.org/10.21013/jmss.v3.n
3.p9

Omwando, B. N., & Ken, I. B. (2014).

Students’ satisfaction with module II
academic programs offered by public
universities in  Mombasa: A
comparative study. IOSR Journal of
Business and Management, 16(4),
91-108.
https://doi.org/10.9790/487x-
164291108

Ongulu, M. (2018). Factors influencing

students’ enrolment in Technical,
Vocational Education and Training
institutions in Butula sub-county,
Busia county [Doctoral dissertation,
University of Nairobi]. Kenya.
https://irjp.org/index.php/IRISEH/art
icle/view/30

Pilz, M., & Hao, T. (2021). Attractiveness of

VET in China: a study on secondary
vocational students and their parents.
Journal of Education and Work,
34(4), 472-487.
https://www.tandfonline.com/doi/full
/10.1080/13639080.2021.1946492

Ramamuruthy, V., Alias, N., & DeWitt, D.

(2021). The need for technical
communication for 21st century
learning in  TVET institutions:
Perceptions of industry experts.
Journal of Technical Education and
Training, 13(1), 148-158.
https://publisher.uthm.edu.my/ojs/in
dex.php/JTET/article/view/5963


http://erepository.uonbi.ac.ke/handle/11295/153714s
http://erepository.uonbi.ac.ke/handle/11295/153714s
https://www.sfimarresearchreview.org/index.php/ijird_ojs/article/view/169301
https://www.sfimarresearchreview.org/index.php/ijird_ojs/article/view/169301
https://www.sfimarresearchreview.org/index.php/ijird_ojs/article/view/169301
https://doi.org/10.9790/487x-164291108
https://doi.org/10.9790/487x-164291108
https://www.tandfonline.com/doi/full/10.1080/13639080.2021.1946492
https://www.tandfonline.com/doi/full/10.1080/13639080.2021.1946492
https://publisher.uthm.edu.my/ojs/index.php/JTET/article/view/5963
https://publisher.uthm.edu.my/ojs/index.php/JTET/article/view/5963

Singoei, J.

Sankale, J., Sakwa, M. M., & Ndegwah, D. J.

(2017). Technical and vocational
skills  competitiveness as a
determinant of demand for technical
and vocational training among the
youth in Kajiado County, Kenya.
African Journal of Education and
Practice, 2(2), 17-34.
https://www.iprjb.org/journals/index.
php/AJEP/article/view/464

Simiyu, J. W. (2018). Factors influencing the

attractiveness of a Technical and
Vocational Education and Training
Institution: A case study of a
Technical Institute in Kenya. MA
Project). Moi University. Kenya.
ARROW Publishers.
https://arrow.tudublin.ie/level3/vol7/i
ss1/5/

(2021). Career choice in
information technology by students in
technical vocational education and
training (TVET) institutions in
western Kenya [Doctoral dissertation,
University of Eldoret]. Kenya.
http://erepository.uoeld.ac.ke/handle/
123456789/1180

Stedman, R. C., Connelly, N. A., Heberlein,

T. A., Decker, D. J., & Allred, S. B.

Mutungi, Kibaara and Mwirichia

103

International Journal of Professional Practice (IJPP) Viol. Il lsue No. 2, 2023

(2019). The end of the (research)
world as we know it? Understanding
and coping with declining response
rates to mail surveys. Society &
Natural Resources, 32(10), 1139-
1154,
https://www.tandfonline.com/doi/full
/10.1080/08941920.2019.1587127

Tamang, J. (2022). Level of Determinants of

TVET Career Choice and Relation to
Locale: A Study on Diploma Level
Engineering Students. Journal of
Education and Research, 12(2), 94-
111.
http://kusoed.edu.np/journal/index.p
hpl/je/article/view/627

Yiga, S. (2022). Assessment methodologies

and determinants of employability
and skills level among Technical and
Vocational  Education  Training
(TVET) graduates in Central Uganda.
International Journal of Vocational
and Technical Education, 14(2), 40-
47.
https://academicjournals.org/journal/
IJVTE/article-full-
text/5F148BD70050


https://arrow.tudublin.ie/level3/vol7/iss1/5/
https://arrow.tudublin.ie/level3/vol7/iss1/5/
http://kusoed.edu.np/journal/index.php/je/article/view/627
http://kusoed.edu.np/journal/index.php/je/article/view/627

